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Abstract  

This study was titled "Thematic Curriculum and Learner Performance in Lower Primary 

Schools Receiving Government Aid in Tororo Municipality."The objectives of the study 

included: a) assessing the teachers' use of the local language in teaching and learning; b) 

assessing the teachers' perceptions of the literacy and numeracy skills of the pupils 

enrolled; c) determining the availability of materials for the implementation of thematic 

curriculum; and d) determining the relationship between the teachers' use of the local 

language in teaching and learning and the pupils' literacy and numeracy competencies in 

government-aided lower primary classes. The survey employed a cross-sectional approach. 

Using questionnaires, lesson observation tools, and interview guides with teachers and 

principals, data was collected.  The study found that pupils in lower primary government-

aided schools in Tororo Municipality could read, count, and actively partake in the teaching 

and learning process when a familiar language was employed. The multilingual character 

of Tororo Municipality also necessitated the use of English as the language of instruction. 

Therefore, it was suggested that in multilingual communities, any language that is 

commonly understood within that community, even if it is not an indigenous language, 

should be used as a medium of instruction in lower primary.   

Key words: Thematic Curriculum, Learners’ performance, Literacy and Numeracy competencies, 

Cass teacher system. 
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Chapter One  

Introduction  

This chapter covers the study's historical, theoretical, conceptual, and contextual 

perspectives, problem statement, purpose, objectives, research questions/hypothesis, 

study scope, significance, and conceptual framework.  

Background of the Study  

 Research on the development of children's emergent literacy have been conducted 

in order to provide education stakeholders with extensively tested teaching strategies 

(Donnelly, 2013). These strategies are intended to assist lower primary pupils with 

reading and interpreting written language. A study of the arrangement and language of 

instruction in lower primary education was conducted to increase learners' acquisition of 

reading and numeracy abilities (Byamugisha et al., 2015). Several educational authorities 

conducted additional research and discovered that elementary school pupils had 

inadequate literacy and numeracy skills that required immediate attention (Mabirizi, 

2017; Uwezo, 2019). These pupil weaknesses prompted the need to introduce the use of 

local language in thematic curriculum instruction in lower primary (P1-P3), as proposed 

in Ssenteza Kajubi's 1989 education report.  

Learners ability to read at an early age has the potential to develop ones’ ability to 

acquire other forms of knowledge (Mabirizi, 2017). Likewise, the inability to read and 

understand instructions will result in increased failure rate even at the subsequent level 

after Primary three. Jimenez et al. (2010) reported that majority of Primary Two pupils 

could neither read English words nor mother tongue in the central and Lango region of 

Uganda. Baseka (2018) and Amone (2021) revealed similar results that more than half of 
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